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ASSESSING THE EFFECTIVENESS OF SCHOOLS
TO SAFEGUARD THEIR PUPIL’S USE OF SOCIAL
MEDIA THROUGH AN ANALYSIS OF SCHOOL
INSPECTION REPORTS

lan Coombs*

ABSTRACT

While social media remains a facet of life that many children and young people
happily engage in, its use comes with some recognised risks and dangers. Parents
can feel ill-equipped to support their children with this and there is consequently
a reliance on schools to teach children how to use these platforms appropriately.
To evaluate the effectiveness of secondary schools in teaching pupils about social
media, this study makes use of evidence from Ofsted school inspection reports.
Exploiting techniques developed in computer science, the Ofsted web portal was
automatically scraped for reports and the content searched for reference to social
media. This identified 317 reports which referred to the platforms. The report’s
texts were coded through content analysis and subsequently revealed that over
90% of the references to social media contained in inspection reports were posi-
tive in reporting that pupils both understood the risks and knew how to describe
how to manage their online activities. The results suggest that schools are effective
in addressing these safeguarding issues although pupils are not always putting
their knowledge into practise.
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INTRODUCTION

Signing up for your first social media account is a rite of passage most young
people are keen to realise. Notwithstanding that 13 years is generally the minimum
age for creating a social media account in the UK, 20% of children have accounts
before they are ten years old, and by the age of 15, three quarters have a profile
(Ofcom, 2019). Using social media offers both opportunities and risks (Uhls et al,
2017), though it is often the negative aspects that are more commonly discussed.
Young people are naive social media adopters and yet this is an area of expertise
where many parents feel ill-equipped to effectively support their children
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(Livingstone et al, 2018), therefore schools have an important part to play in teach-
ing pupils about how to use the platforms appropriately.

In this study, evidence from published Ofsted inspection reports was analysed
to gain an appreciation of the effectiveness of secondary schools in supporting
pupils in their use of social media.

LITERATURE REVIEW

Social media and its impact on young people is of interest to a broad research
community that have identified psychological and behavioural issues arising from
problematic use of the platforms. There is only space here to provide a brief indic-
ative overview of some of the findings. For example, it has been found that young
people who suffer from interaction anxiety or negative self-esteem are more
inclined to exhibit high levels of compulsive social media use (Lee, 2014, Alad-
wani and Almarzouq, 2016). There has also been found to be a direct correlation
between the number of social media accounts used and rates of self-reported lone-
liness: the more accounts used, the greater the occurrence of loneliness (Barry
et al, 2017). Though researching the same issue, Wang et al (2018) report a curvi-
linear association where modest social media use is positively associated with a
reduction in feelings of loneliness while excessive use is more likely to be associ-
ated with feelings of loneliness.

Another cluster of associations have been found to exist between high levels of
social media use, depression and hyperactivity in the young (van den Eijnden et al,
2016). Martinez-Ferrer et al (2018) report links between young people’s social
media use and antisocial behaviour where a problematic use of social media
correlates with issues of poor peer relationships, online aggression, and increased
incidents of victimisation. Social media use can also harm the development of teen
romantic relationships where chat mediated though social media can present
problems where the tone of a text message can too easily be misunderstood or
misinterpreted (Van Ouytsel et al 2019). Yet by just focussing solely on social
media use, a wider cluster of issues may be overlooked. Dredge and Chen (2020)
in their study of the lives of Chinese online gamers aged 12—17 discovered that
those facing issues associated with excessive gaming were also likely to be
excessive social media users, thus some teenagers will be facing a cluster of online
issues.

When it comes to the impact of social media on schools, high rates of social
media have been linked to poor academic outcomes. Aladwani and Almarzouq
(2016) identified that since teens were spending more time on social media, this
caused a reduction in the time they spent studying. However, it would be wrong to
simplistically conclude that social media simply causes problems. As Barry et al
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(2017) reflect it is not always possible to understand the directionality of issues and
using social media so it remains unclear whether social media contributes to
problems or provides relief, perhaps both.

Not all the impacts on pupils are negative. In Israel, for example, WhatsApp is
successfully used to provide a mutually beneficial connection between teachers
and pupils away from the classroom (Hershkovitz and Forkosh-Baruch, 2019).
While in the States, Gleason (2018) has identified new literacies arising in teenage
Twitter users.

Problems associated with social media use are not only identified by
professional researchers. Gray (2018), while studying the lives of pupils in the UK
found that many of them reported that both parents and schools should be
concerned about issues relating to social media use. Others concur Martinez-
Ferrer et al (2018) see the need to teach pupils how to conduct healthy online
communications with each other and Ldpez et al (2019) concludes that schools
have a role in supporting pupils in their use of social media.

TEACHING ABOUT SOCIAL MEDIA

English maintained schools (those schools whose funding comes directly from
Local Authorities) teach a statutory National Curriculum which is published by
the Department for Education (DfE) (Department for Education 2013:2). Other
types of school, including Academies and Free Schools, do not have to teach the
national curriculum, although in practice many will (Roberts, 2021). While the
curriculum does not make specific mention of social media, a single paragraph in
the Computing curriculum section outlines the expectation on schools regarding
what pupils need to learn about e-safety. At Key Stages 3 and 4 (those aged 11-16
years),

Pupils should be taught to:

understand a range of ways to use technology safely, respectfully, responsibly
and securely, including protecting their online identity and privacy; recognise
inappropriate content, contact and conduct and know how to report concerns.
(Department for Education 2013:2)

Thus, the English curriculum is expecting schools to teach pupils aspects of
netiquette and critical thinking concerning the management of their online
privacy and safety. While this is a mandatory expectation, it is left to schools to
devise the programmes of study and lesson plans that are most appropriate for
their pupils.
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This sparse curriculum statement has been clarified by an expert curriculum
support group ‘Computing At School’ (CAS). In their teacher’s guide it is explained
that the clause means that pupils should understand; what constitutes safe practice;
have a concept of their digital footprint; have an appreciation that their activities
can be tracked online; and have an appreciation of the dangers associated with
sexting, grooming and cyberbullying (Kemp, 2014). CAS makes no mention of
social media, but it is up to schools to devise programmes of study which meet the
needs of their pupils and it is fair to assume that many of these will incorporate the
use of social media.

The only other curriculum area with a concern for online issues is Personal,
Social, Health and Economic Education (PSHE). This is the only area of the
curriculum without a statutory Programme of Study, for as the DfE guidance states,

Schools should seek to use PSHE education to build, where appropriate, on
the statutory content already outlined in the national curriculum, the basic
school curriculum and in statutory guidance on: drug education, financial
education, sex and relationship education and the importance of physical
activity and diet for a healthy lifestyle. (Department for Education, 2020)

Although there is no national curriculum for PSHE, The PSHE Association
publishes materials and advice for schools. For Key Stage 3 (11-14-year-olds)
there is just one paragraph identifying where schools should support pupils in their
use of social media.

Relationships - To recognise the portrayal and impact of sex in the media and

social media (which might include music videos, advertising and sexual

images shared between young people, the unrealistic portrayal of relationships
and sex in pornography)

Key Stage 3 Programme of Study

(PSHE Association, 2017: Statement R23)

So, social media is only referenced in relation to sex and relationships
education. Teachers are encouraged to help pupils understand that portrayals of
sex or sexuality seen in the media, including social media, can be unrealistic. The
reference to social media is not about the safe use of the socio-technical tool, but
rather about becoming critical of the messages it portrays. Further on in the
guidance, it advises that Key Stage 4 pupils should be encouraged to see how
social media is used within the context of being a source of news, views, and
propaganda. Again, this is a reference to developing critical thinking in the pupils.
The PSHE curriculum does not address issues of personal safety or best practice.
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There is an important document, which is not a curriculum document as
such, which may have greater impact on what is taught about social media in
secondary schools than those already reviewed. The DfE annually publishes
statutory guidance for school leaders entitled ‘Keeping children safe in
education’ (KCSiE). It is sent to schools regarding all aspects of how they are
to safeguard pupils and how schools should work with other agencies.
Safeguarding is the principle that adults working with children and young
people have a responsibility to proactively ensure that they are kept safe from
harm be it physical, emotional, or sexual. KCSiE makes direct reference to
online safety.

An effective approach to online safety empowers a school or college to protect
and educate the whole school or college community in their use of technology
and establishes mechanisms to identify, intervene in, and escalate any
incident where appropriate.

The breadth of issues classified within online safety is considerable, but
can be categorised into three areas of risk:

content: being exposed to illegal, inappropriate or harmful material; for
example pornography, fake news, racist or radical and extremist views;

contact: being subjected to harmful online interaction with other users;
for example commercial advertising as well as adults posing as children
or young adults; and

conduct: personal online behaviour that increases the likelihood of, or
causes, harm; for example making, sending and receiving explicit
images, or online bullying. (Department for Education, 2018a:93)

This safeguarding document provides schools with more direct guidance
about how to frame e-safety than the curriculum documents mentioned earlier. For
this reason, it has become an essential document for schools not only because it
lays out statutory responsibilities, but it also informs Ofsted, the school inspection
body which has the responsibility of reporting on whether schools are meeting
these safeguarding obligations.

SCHOOL INSPECTIONS

The quality of education provided by state schools in England is evaluated and
reported by Ofsted (the ‘Office for Standards in Education, Children’s Services
and Skills’). The school’s inspectorate is a non-ministerial department within
government: remaining independent of government.

121



A SHIFT IN SYSTEMS: (CO-)CONCEPTUALISING PEDAGOGY IN AN ERA
OF CONTINUOUS COMPLEXITY

Whether reporting on an institution, assessing policy outcomes or advising
government, we do so without fear or favour.

(Ofsted, 2017)

Ofsted is an evidence-led organisation, such that every statement in an
inspection report must be supported by evidence read, seen, or heard by Inspectors
during an inspection visit.

We will ensure that: All of our work is evidence-led
(Ofsted, n.d.).

The organisation’s work covers all aspects of education from early years to
sixth forms, day schools, residential settings as well as secure units. While there is
an emphasis on academic performance, pupil safeguarding is of equal importance.

Inspectors will always take into account how well learners are helped and
protected so that they are kept safe. Although inspectors will not provide a
separate numerical grade for this important aspect of a provider’s work, they
will always make a written judgement under ‘leadership and management’
about whether the arrangements for safeguarding learners are effective.

(Ofsted 2019:5)

In the Introduction to Ofsted 2018 Annual Report, Amanda Spielman Her
Majesty’s Chief Inspector for Schools wrote:

...our aim is to be a force for improvement. As Chief Inspector I am entirely
committed to supporting improvement and raising standards for children and
learners, regardless of their circumstances or where they live in the country.
In this report, as in other aspects of our work, I aim to recognise success but
also to direct attention to areas where improvement is needed.

(Ofsted 2018)

In this way, Ofsted makes pupil safeguarding a key focus for schools, alongside
the drive to raise academic standards.

A school inspection generally takes place every four years. Schools receive
less than 24 hours notice of the arrival of an inspection team (Ofsted, 2021). The
Inspector’s role is to ensure that schools meet a minimum standard in all aspects
of their work and in addition, write a report of the inspection which includes an
overall grade for the school against a four-point scale: 1 — Outstanding, 2 — Good,
3 — Requires Improvement, or 4 — Inadequate (Ofsted, 2021). Most English
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secondary schools are graded ‘Good’ or better. However, an otherwise ‘outstanding’
or ‘good’ school can be graded ‘inadequate’ if any fundamental aspect of their
pupil safeguarding is found to be deficient.

When safeguarding is ineffective, this is likely to lead to an inadequate
leadership and management judgement. However, there may be circumstances
when it is appropriate to judge a setting as requires improvement, rather than
inadequate, if there are minor weaknesses in safeguarding arrangements that
are easy to put right and do not leave children either being harmed or at risk
of harm.

(Ofsted, 2019: Paragraph 269)

As such, safeguarding is a limiting judgement for unless the school’s
safeguarding measures are secure, it will not be judged to be good or better.
Therefore, schools do well to pay close attention to the KCSIE publication which
explicitly outlines schools’ safeguarding responsibilities which includes educating
young people about the risks and dangers associated with being online in terms of
content, contact and conduct.

It is worthy of note that there are just two specific uses of the term social
media within KCSiE. One is concerning staff behaviour,

A staff behaviour policy (sometimes called the code of conduct) which should,

amongst other things, include: acceptable use of technologies, staff/pupil

relationships and communications including the use of social media.
(Department for Education 2021:19)

and the other concerns child sexual exploitation.

...[child sexual exploitation] may occur without the child or young person’s
immediate knowledge (e.g. through others copying videos or images they have
created and posted on social media).

(Department for Education, 2021:84)

Inspection reports are sent to parents and local press outlets and as such
receiving a favourable inspection report is an important motivation for schools in
terms of their local reputation and consequent ability to attract or retain pupils.
Thus, schools have successful inspection outcomes when there is effective teaching
alongside close attention to statutory documents such as KCSIiE. Yet Ofsted’s
considerable impact on school leadership is a concern for some who feel Ofsted
has a disproportionate influence on the curriculum,
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... Ofsted’s agenda, as detailed in their framework for inspection was, to some
extent, driving the response to policy; if it was valued, and was to be judged
by Ofsted, then it would be valued by the school.

(Perryman et al, 2017:154)

So, it is fair to assume that schools will teach their pupils about how to keep
themselves safe online and this is likely to include reference to the use of social
media. To understand what Ofsted reports say about social media literacy, a piece
of documentary research was completed which accessed the most recent Ofsted
report for every secondary school in England. This was done to identify how or
indeed whether social media was referenced. The analysis included the process of
content analysis.

METHODOLOGY

In the early years of Ofsted’s existence when there were only a few inspection
reports, it was feasible for a researcher to manually read all of them (Bokhove and
Sims, 2020). Today, with many thousands of reports in the archive, an automated
process is crucial. Thus, a process of computer-mediated web scraping, supported
by a manual text analysis resulted in the coding and analysis of the inspection
reports.

0 @ reports.ofsted.gov.uk/provider/23/137859 ()

Coombe Boys' School
URN: 137859

College Gar~’ “lakes Lane, | falden, Surrey, KT3 6NU

Requires

EecRaiae Improvement

Outstanding
Click to show map

» How long until the next inspection?

Activity, reports and ratings

D

[ Get email alerts when we publish a new report Pupils
Age Range 1-18
06 March 2018 Gender Boys
3 Short inspection Number of pupils 945
School capacity 1100
Details

Principal David Smith
Boarding provision No

Figure 1: Screen shot of a school’s inspection report page
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All school inspection reports are published on the Ofsted web portal. Manually
locating and downloading the most recent report for each school would have been
excessively time-consuming, consequently an automated approach was achieved
by using a Google Chrome browser extension called Web Scraper (http://
webscraper.io). This software was developed to visit websites and extract data
automatically and systematically. The retrieved data is saved to a csv file. The
documents are arranged in folders that groups reports for similar institutions. For
example, primary school reports are stored in a folder with the provider identifier
21. Secondary reports have the identifier 23.

Figure 1 shows an example of a secondary school homepage captured from
the Ofsted website. Each school’s homepage contains the same information within
a common layout. It is this regular structure that makes it possible to ‘scrape’ the
site for information about every school. Web Scraper was configured to gather the
following data.

A: the URL https://reports.ofsted.gov.uk/provider/23/137859. The folder 23
indicates that the report is regarding a secondary school and the 137859
identifier is the schools Unique Reference Number (URN). Every school
has a URN which allows differentiation between school sharing the same

name.
B: the name of the school,
C: the school’s URN,
D: the current Ofsted grading and
E: the URL for most recent report. This was needed since the reports are
actually located away from the front page in a different area of the portal.
In this example, the 6 March 2018 short inspection report has the URL
https:/files.api.ofsted.gov.uk/v1/file/2767301. The
1 web-scraper-start-url school date url url-href grade

859 https://reports.ofsted.gov.uk/provider/23/137859 Coombe Boys' School =~ 06-Mar-18 Short inspection https://files.api.ofsted.gov.uk/v1/file/2767301 null

Figure 2: Data scraped by webscraper.io for Coombe Boys’ School

The full csv file lists every school along with the URLSs locating their reports.
With this information, the next step was to download the reports. This was
achieved using another Google Chrome extension, ‘Simple mass downloader’.
When presented with the csv list of locations from the column ‘url-href” it took
less than thirty minutes for the extension to locate and download a total of 2378
inspection reports.
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PROCESSING THE REPORTS

Next, the reports were imported into qualitative data analysis software SQR
NVivol. A list of keywords and phrases which might be seen in the inspec-
tion reports referencing social media was drawn up. The list included terms
such as ‘social media’ and ‘social network’ along with platform names such
as ‘Facebook’, ‘Twitter’, ‘TikTok’, etc. All the keywords and phrases were
applied simultaneously in a search of the 2378 reports. The search returned
317 reports (13% of the total). This suggests that approximately one in ten
Ofsted secondary school reports make some reference to social media.
Having gathered this subset, the final stage of data gathering was to read and
manually code the comments in NVivo. Some champion a fully automated
process of text-mining which includes automated sentiment analysis to deter-
mine the emphasis of the comments (Bokhove and Sims, 2020), however with
just over 300 reports to read, it was seen to be a manageable workload to
complete this processes manually. NVivo not only identified the reports
which include any of the keywords, but it also highlights where in the text
they are used which makes the reading and analysis of the data a fairly quick
process.

FINDINGS FROM THE NVIVO ANALYSIS

Each school is represented by one report published between 2012 and 2019 (see
Figure 3). The web scraping took place in March 2019, which accounts for the low
number of reports published that year. The seven 2019 reports were published
following January 2019 inspections. This demonstrates the four to six-week inter-
val between an inspection and the publication of a report on the Ofsted website.
Four schools appeared not to have been inspected since 2012.

The reports referencing social media come from schools with inspection
judgements across the continuum: Outstanding to Inadequate. The proportion of
each judgement does not match the national distribution. Figure 4 reveals that
while 23% of all English secondary schools are graded ‘Outstanding’, only 15%
of the social media sample had that rating. However, the proportion of
‘Good’ schools exceeded the national proportion by 10%. Schools ‘Requiring
Improvement’ were 2% below and schools rated ‘Inadequate’ were 7% below the
national proportions.

' NVivo. Burlington, USA: SQR International Pty 1999-2021. Available at: https:/www.
gsrinternational.com/nvivo-qualitative-data-analysis-software/home
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Figure 3: The Year of Publication for each Ofsted Report in the research sample

Research Sample Al Sec%(:?;){gs chools
Judgement |Number| % Judgement %
Outstanding 55 15% Outstanding 22%
Good 241 65% Good 53%
Requires 60 16% Requires 17%
Improvement Improvement
Inadequate 5 1% Inadequate 8%
Other 8 2%

Figure 4: The overall judgements from the sample of secondary schools (left) with
the proportion of judgements from secondary schools in England in 2017/18 (right)
Source: Ofsted, 2018:41

WHERE DO PUPILS LEARN ABOUT SOCIAL MEDIA?

Some of the reports identified where pupils gained their understanding of social
media. This is summarised in figure 5. Not every mention of social media in the
reports are linked with a lesson or curriculum area. Where a subject area is
mentioned, PSHE lessons, assemblies and tutor times are the most common
opportunities for learning about social media. The 25% of “unnamed” occa-
sions are when generic terms such as “teaching”, “lessons” or “learn” were used
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when attributing the pupil’s knowledge or understanding to the efforts of the
school but without identifying a particular subject where they have gained the
knowledge.

It is worth noting how rarely Ofsted attribute learning about social media to
ICT or computing lessons. Thus, while online safety and the teaching about
appropriate online behaviour is explicitly mentioned in the Key Stage 3 Programme
of study for computing, schools are not required to teach these themes in computing
lessons. Schools make a professional judgement about when and how these ideas
are taught. It appears that most schools believe that school PSHE lessons, school
assemblies and class tutor times are the appropriate occasions for pupils to
encounter this sort of teaching.

Name References %
Assemblies 52 23%
Curriculum 20 9%
Drama productions 1 0%
ICT 5 2%
Pastoral 2 1%
PSHE 56 25%
Tutor session 31 14%
Unnamed 57 25%

Figure 5: The curriculum areas Ofsted reports indicate where learning about social
media occurs

HOW SOCIAL MEDIA IS REFERENCED WITHIN
THE REPORTS

In addition to noting where in the curriculum social media is mentioned, and the
topics discussed, a simple code capturing whether the social media comment
referenced a positive, negative, or neutral experience. When reviewed most exam-
ples of social media referenced in reports was in positive terms concerning the
work of the school or the knowledge and behaviour of pupils, see figure 6. Keeping
themselves safe online while using social media was something the pupils knew
about, could describe, and explain. It was rare for social media to be mentioned in
negative terms.

Table 6 is best elucidated through exemplars. Negative comments were made
where social media was found to be contributing to a negative aspect of school life.
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Array of comments [Number| %

Positive comments 642 97%
Neutral comments 10 2%
Negative comments 8 1%

Figure 6: Positive, neutral, and negative comments relating to social media from the
Inspection Reports sample

Parents and some pupils did state that sometimes poor behaviour and bullying
occurred outside lessons, often associated with social media.

South east England secondary school Ofsted Report (2017) Ofsted
judgement: Requires improvement

Negative comments also included occasions where adults are making poor use
of social media and this is having a negative impact upon the school.

Some parents have formed a group which initially campaigned for the reinstatement
of the previous headteacher. This group is now vocal in raising its concerns about
the school. Their concerns include some issues identified by inspectors and
referred to in this report. However, the group’s extensive use of social media means
that it is often impossible or inappropriate for the school to respond.

North east England secondary school Ofsted Report (2018) Ofsted
judgement: Inadequate

Neutral comments are where social media is mentioned, but in terms that are
neither positive nor negative. The following remnant of a longer sentence concludes
a section about a 6th form provision.

...[the pupils] also learn about health screening and consider issues such as
driving safety and social media.

Southern England secondary school Ofsted Report (2016) Ofsted
judgement: Good

The positive comments, which are numerous, appear in many forms. The most
common positive phrase was used in association with the pupil’s knowledge about
how to ‘keep themselves safe’ or having ‘awareness of the risks’ associated with
social media.
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Pupils are aware of dangers such as knife crime and the risks associated with
using social media. They know how to keep themselves safe.

London secondary school Ofsted Report (2018) Ofsted judgement:
Requires Improvement

You make sure that pupils understand the potential risks and dangers
associated with, for example, substance misuse and the use of social media,
through careers, personal, social and health education lessons and assemblies.

Midlands secondary school Ofsted Report (2016) Ofsted judgement:
Good

Sometimes the term social media is included in a complex paragraph whose
purpose appears to be bringing together several diverse unconnected themes.

Both form time and personal, social and health education lessons provide good
opportunities for learning about broader topical issues including fundamental
British values, staying healthy and keeping safe using social media.

Outer London secondary school Ofsted Report (2018) Ofsted judgement:
Good

The students articulate an excellent understanding of different types of safe
and unsafe practices and clearly know what to do in order to protect
themselves, including when using social media networking and using the
internet in different situations.

Midlands secondary school Ofsted Report (2014) Ofsted judgement:
Outstanding

Pupils report that they feel safe, well cared for and know which staff to speak
to if they have a concern. They are knowledgeable about the pitfalls of social
media and how to stay safe. The school’s surveys of pupils show that the vast
majority are positive about the school and the work of the specialist staff who
support them. Outer London secondary school Ofsted Report (2016) Ofsted
judgement: Good

The final part of this analysis considered the themes mentioned by Ofsted in
relation to social media. Fifty-four separate codes were generated to capture the
range of positive comments. The ten most used codes are shown in Figure 7.
Together these represent 80% of the positive codes.

Figure 7 demonstrates that most comments are about pupil knowledge of
safety and their management of risks while using social media. Just under 10%
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Name Mentions %
How to stay safe 197 31%
Knowledge of risks 103 16%
Awareness of dangers 92 14%
Cyberbullying 26 4%
E-safety 25 4%
Staff impact 17 3%
Visitor knowledge 15 2%
Staff knowledge 14 2%
School Leaders stong 13 2%
Sexting 11 2%

Figure 7: The Top 10 Positive Codes

of the positive comments relate to adults displaying knowledge or skills in
support of the pupils and 2% relate to a specific negative behaviour that has
inherent risks for pupils, for example, sexting. Sexting is a topic of concern
mentioned in KCSiE.

DISCUSSION

An initial reflection on this data would suggest that schools are highly effective in
safeguarding pupils in relation to their use of social media. There is no evidence
from the analysis that would raise any alarm regarding pupils’ knowledge and
skills when using the platforms. Rather, Ofsted has consistently gathered evidence
where pupils demonstrate expertise or articulate the issues associated with social
media use. This conclusion is supported by research conducted by Ofcom (the
body with responsibility for the regulation of UK broadcasting and telecommuni-
cations) who in their annual survey of children’s attitudes found 97% of secondary
children reporting that they have been taught about internet safety (Ofcom, 2019).
So, teaching about the topic is commonplace and pupils are proving capable of
reflecting and recalling key ideas.

Furthermore, content analysis of the language used in the reports, identifies
that 60% of the positive comments about social media refer to ‘risks’, ‘dangers’
and the ‘understanding how to keep yourself safe’. This suggests that Ofsted’s
focus is on the safeguarding agenda, rather than the broader curriculum since none
of the comments report pupils explaining about: a respectful use of social media,
identity and privacy management, a discussion about the portrayal of sexuality, or
critical thinking around the use of social media as a source of news and information.
These are the themes, seen earlier, which are in the subject curriculum guidance
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for computing and PSHE. Schools may well be teaching these themes, and doing
so creatively and effectively, but Ofsted has not reported on it.

An earlier study from Davidson and Martellozzo (2013), also concluded that
UK teenagers have good levels of knowledge about how to keep themselves safe
online. However, they caution:

...although most young people are knowledgeable about the risks that they

may encounter online, many of them do not take preventative steps.
Davidson and Martellozzo (2013:1469)

This leads to the suggestion that pupil knowledge about the risks, dangers of
being online does not automatically translate into changed personal behaviour. A
2020 study entitled ‘Children’s Media Lives’ reported from children: ongoing
issues of cyberbullying, risky behaviours where social media privacy setting are
changed to ‘public’ in order to gain followers, and a contradiction where children
report saying that they would tell adults if they see anything online which makes
them feel uncomfortable while acknowledging that they do not do this in practice
(Ofcom, 2020).

CONCLUSION

For understandable reasons, the study of social media is not especially high on
Ofsted’s agenda. The organisation has a remit which encompasses a wide range of
curriculum and safeguarding issues. However, what this research suggests is that
while children are generally knowledgeable and able to provide good answers to
sensible questions about their online safety, there may be a gap between knowl-
edge and practice. The challenge for schools, and possibly Ofsted, is to be aware
of that disconnect, so that teaching in this area can become transformational.
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